	Type of Assessment
	Strategies

	Formative assessment

According to the New South Wales Board of Studies (NSWBOS) (2007, p. 88), formative assessment is the practice of “building a cumulative profile of student achievement.” This form of assessment occurs on a day to day basis and is a form of informal assessment (NSWBOS, 2007). Black and William (1998; cited in Bennett, 2011) explain that the results drawn from formative assessment provides opportunities for the teacher to adapt learning experiences to meet the needs of students’ within the classroom.  Furthermore, formative assessment provides data to enable ‘on the spot’ changes to learning experiences to refocus and redirect instructional activities and tasks, ultimately providing enhanced student achievement (Marsh, 2010). Equally important, formative assessment provides students with information about their personal progress in the classroom and presents them with opportunities for self-improvement (Clark, 2010).
	· Interviews

· Conferences

· Anecdotal records

· Work samples

· Observation

· Questionnaires

· Journals

· Checklists

(Brady & Kennedy, 2010; Marsh, 2010). 



	Diagnostic Assessment

Diagnostic assessment informs programming and planning, determines students future goals and when used in conjunction with other information may diagnose areas of need for individuals or groups of students (NSW BOS, 2007). It also provides and indication of the backgrounds, attitudes, interests and prior knowledge students bring with them into the classroom. Diagnostic assessment allows the teacher to program learning experiences and instructional activities at the levels that students are currently working (Marsh, 2010). For example, conducting a running record with each student at the beginning of year/term to establish appropriate grouping structures to cater for different needs. 
	· Running Record

· Standardised testing

· Best Start/NAPLAN

· Short answer tests

· Quizzes

· Pre-test

· Mind maps of prior knowledge

· Reflection on previous learning

(Brady & Kennedy, 2010; Marsh, 2010). 

	Summative Assessment

According to the New South Wales Board of Studies (NSW BOS, 2007) summative assessment can be defined as the process of conducting tasks at the end of a unit, term or school year. These tasks are used to make judgements about student achievement whilst also establishing the relative merits and demerits of a curriculum package (Marsh, 2010; NSW BOS, 2007). Summative assessment is the final goal of an educational activity and is used to determine whether students have successfully achieved the prescribed learning outcomes of implemented programs (Marsh, 2010). This form of assessment should be used alongside formative assessment practices in order to build a cumulative profile of student achievement (NSW BOS, 2007).
	· Formal testing

· Presentations

· Performances

· Projects

· Assignments

· Portfolio of students marked work

· KWL Chart (What I have learnt)

· Reflection tasks

(Brady & Kennedy, 2010; Marsh, 2010).

	Criterion Referenced Assessment

This form of assessment refers to the measures taken to compare the current performance of individual students against their previous assessment results in specific key learning areas. Once the ‘criterion’ of a particular task is defined, it is expected that the student will persevere until it is attained, and this is the clear focus and purpose of criterion referenced assessment tasks. As a teacher, it is ones role to ensure that specific tasks are being set to fulfil this purpose, and to design learning tasks that will support students in mastering these particular established skills (Marsh, 2010).

	Norm Referenced Assessment

This form of assessment refers to the measures taken to compare the performance of students in specific key learning areas. The results of norm-referenced assessment provide teachers with comparative data that varies between students ages and current year level at school, which can then be evaluated to draw conclusions about student performances on particular tasks. Although, this form of assessment does not provide teachers with any information about the individuals potential or their attitudes and values of subjects and topics (Marsh, 2010).

	Student/Peer Assessment

Research suggests that there are major benefits in allowing students to self-assess and to assess the work of their peers. This assessment process may have great impact on students’ self-esteem, confidence and supports them to take responsibility of their own learning. For teachers, allowing students to self-assess and assess their peers will provide them with an insight into individual students learning needs and interests (Marsh, 2010). Views of contemporary teaching and learning practices identify the need for participative and collaborative involvement in the construction of personal meaning, therefore allowing students to both self assess and to assess their peers within structured guidelines established by the classroom teacher, will support meeting these needs for students and working towards common goals (Brady & Kennedy, 2010).


